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THE LINCOLN SCHOOL 
THERE is a great deal more talk about 
modern education in these days than 
there is explanation of it. Educational 
journals are so pedagogic and educational en- 
thusiasts so windy and abstract, that victims 
of a system which is not modern do not find 
themselves much enlightened. Though all 
so-called progressive schools herald their meth- 
ods as the new education, these methods dif- 
fer most radically from one another, and in- 
crease the confusion of a puzzled public 
which is inclined to class them all as freak 
any way. Yet in spite of their contradictions, 
the progressive schools have one point in com- 
mon—they have all abandoned the old sys- 
tem. They have all abandoned it in the same 
practical, humanitarian spirit, and turned 
away from the system to the child. By dif- 
ferent methods they are trying to fit them- 
selves to this need, instead of cramming him 
into their conventional mould, to cut out by 
sympathy and reason the educational waste 
of tradition. What must finally be the best 
means toward this end it will be hard to tell 
for a number of years, if indeed it ever be- 
comes necessary for education to be perfectly 
uniform. In the meantime the only way 
to understand specifically what the new edu- 
cation means is to study the progressive 
schools, one by one. 
The Lincoln School of Teachers College 
is the most propitious to begin with, I think, 
because it was founded with an idea of dis- 
covering rather than practising a method. 
It was endowed by the General Education 
Board to give progressive teachers the time 
and freedom they need to build the new edu- 
cation on scientific ground. It is an experi- 
ment of which the materials are a secure en- 
dowment, a carefully equipped building and 
four hundred boys and girls, whom scholar- 
ships and race and class quotas prevent from 
being a highly selected group. With these 
materials are working fifty men and women 
of high ideals and Missouri minds. 
The Lincoln School is thus a scientific 
school. Education may be only a science-by- 
courtesy, but in no branch of pure chemistry 
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is the scientific spirit, the reasonable, experi- 
mental attitude, more essential. The purpose 
of the experiment is useful education. This 
means education that fits the child for life, 
which opens wide his capacities for usefulness 
and joy. The procedure of the experiment 
is to find out what the child needs to know 
for this purpose, and when and how to teach 
it to him. The aim, as well as the method, 
has a utilitarian, uncultured sound, for 
"use" is little associated with what is learned 
at school, and science, which is reason, with 
the stronghold of dogmatism. They imply 
something like vocational training, or the ex- 
clusive use of Binet tests. But a day in the 
Lincoln School is enough to dispel such un- 
palatable preconceptions. 
The first characteristic event I ever wit- 
nessed at the school was a meeting of the 
elementary school council. As I entered, the 
sixth grade pupil chairman, with grave ex- 
pedition, was disposing of the old business, 
which concerned a polite but urgent letter 
to the office requesting umbrella racks, and 
a report that "much to the regret of the 
council, the behavior on the bus had not been 
good. We hope to hear better news next 
week." New business followed. 
"Has the first grade anything to report?" 
A yellow dutch-cut rose tentatively above the 
horizon of chair back. The first grade 
wished, in a husky little voice, to report many 
class activities. They were: making butter, 
finding out how plants scatter their seeds, 
learning to read and write, taking care of a 
rabbit. 
Other class activities were discussed, com- 
mittees made their reports, the meeting was 
adjourned. It was all done with frank at- 
tention and no embarrassment. None of the 
members were over eleven years old. I won- 
dered. 
A visitor to the Lincoln School stoodl 
once in a confusion of sawing, sewing, pound- 
ing, painting infants. 
"How ever can you do so much?" she 
asked of the nearest child, who sat painting 
spots on a cow whose bam was in construc- 
tion nearby. 
"You see," came the grave reply, "we 
do only one thing at a time." 
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The short cut to the Lincoln School idea 
is, I believe, through the library. In the large 
bright room there is a day-long rustle, the 
audible sign of young) minds beginning to 
work. Third graders come with a sense of 
importance to take out Celtic Fairy Tales 
or Zodiac Town or The Little Lame Prince. 
Seventh grade geographers dig among manu- 
als and year books for topical information 
on trade routes or city locations. Girls from 
the ninth grade art class pore over paints 
of Renaissance costume, while nonchalant 
students of the senior high school prepare 
their chemistry bibliographies or hunt down 
their history topics with unconscious speed. 
This, then, is what science and use means 
in a school. In the council, the classroom, 
the library, they mean vivid life and compet- 
ent unlagging activity. Strict order there is 
not, but the confusion is purposeful, not won- 
ton; it is a better sign of willing attention 
than any amount of rigid discipline. Yet at 
first it is hard to see the guiding method be- 
hind this cheerful diligence, the rules by which 
the experiment is being carried out. The 
philosophy of the school is very comprehen- 
sive, yet out of it can be drawn four cardinal 
points, four attitudes or assumptions which 
are, I think, its guiding principles. The first 
is this:—nothing has educational value which 
is not immediately important to the child— 
that is, unless he learns a thing because it is 
intrinsically interesting to him, or serves 
what seems to him an important end, it does 
not merged into the permanent usuable ex- 
perience. The second:—since there is no com- 
partmenting in life, the school that trains 
for life must make as few artificial barriers 
between subjects as possible. Nothing learn- 
ed in one connection should be forgotten in 
another because it appears out of its first 
setting. The interrelation of things must 
be strengthened, not cut. That is why child- 
ren at the Lincoln School do only one thing at 
a time. The third is in a way like the 
second:—education through all the senses is 
richer and more permanent than education 
by eye and ear alone. By doing children 
learn more quickly and usefully than by 
merely being told. And lastly, actual free- 
dom and responsibility, actual group-life and 
co-operation, are tbe only sound training for 
making self-controlled, responsible, public- 
spirited citizens of a democratic country. 
Bacon said, "Studies themselves do give 
forth directions too much at large, except 
they be bounded by experience.'' The four 
golden principles of Lincolnj curricular re- 
form are aimed at "directions too much at 
large.'' They cut down the waste of de- 
siccated, abstract studies, which hang in the 
child's mind on the end of a mnemonic string 
until after his examinations; they give vitali- 
ty and purpose to every aspect of the school, 
so that no effect is unfruitful in the child's 
experience. Their application is simply a 
form of economy. 
The result of this economy is something 
more than quicker and more accurate learn- 
ing. Take, for example, the elementary 
grades. In ordinary schools the end of all en- 
deavor for the first six grades is a certain 
amount of skill in reading, writing, spelling 
and arithmetic. These minimom reqoire- 
ments are concentrated upon with single 
minded energy. There is drill and more drill, 
and busy manipulation of abstract symbols. 
Besides the skills a certain number of dates 
are connected with incidents from history, 
and pushed, with the capitals and products 
of the world, into unwilling memories. This 
is waste. The Lincoln School cuts down 
the waste, not by more energetic concentra- 
tion on the essential skills, but by looking be- 
yond them to a broader purpose. The mint- 
mum requirements become not an end but a 
means. What the elementary grades give be- 
sides the skills is an attitude, an idea that 
the world is full of a number of things worth 
finding out about, a background of vivid sen- 
sation and sound social discipline. Mastery 
of the mechanical skills is carried in this 
broader aim, complementing and exploiting 
it. One of the first three grades, which are 
concerned chiefly with the world close about, 
may build a toy city, for instance, with docks 
and stores and fire engines, or a farm with 
fauna complete. It does not matter which. 
What does matter is that working together 
they make something they feel is eminently 
worth while, something that they can see 
and hear and feel—and even taste and smell 
if possible. Then if they read or write about 
this thing their chances of putting willing ef- 
fort into the task are very good. And willing 
effort is the secret of quick learning and long 
retention. If they add columns of figures 
they represent their lunch expenditures for 
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the week, or make change with real money 
for deposit in the school bank, they learn to 
add more quickly than if they drilled only 
on desiccated examples out of a book. If they 
write a letter to a lady to thank her for giv- 
ing them a torpedo fish to keep, they pay more 
attention to their orthography than if they 
simply copied "the fox jumps over the lazy 
dog'' twelve times for their teacher. By en- 
gaging in activities rather than drill, they 
learn to draw on the whole uncompartment- 
ed resources of their experience. The creative 
music pupils decorate their drums with de- 
signs worked out in fine arts. A play writ- 
ten to illustrate an incident in history must 
be in good English, accurately spelled and 
punctuated, clearly spoken, the costumes neat- 
ly sewn and harmoniously colored, the pro- 
gram correctly set up and printed. A class 
studying food must work co-operatively, 
touching on geography, history, economics, 
bacteriology, civics, arithmetic, household arts. 
It must use maps and charts, read rapidly and 
selectively in reference books, conduct exper- 
iments, make excursions, give oral and writ- 
ten reports. At the end of the sixth grade 
the Lincoln School children not only know 
reading and writing and arithmetic, they 
know how to use and enjoy them. 
Besides this kind of economy, based on the 
characteristic principles of the school, there 
is another which is aimed at the mechanical 
processes of learning which cannot be avoided. 
For of course interest can never entirely sup- 
plant drill. There must always be a certain 
amount of exercise and repetition, especially 
in learning the skills. But instead if pre- 
scribing an arbitrary amount, or overdrilling 
backward pupils, the Lincoln Sshool tries to 
determine how much is useful, how much in- 
effectual. Special investigations of the way 
children learn have entirely changed the way 
of reading, for instance. Instead of memoriz- 
ing the alphabets first, the children begin 
with whole words, which they learn to recog- 
nize before they break them up into their com- 
ponent letters. By diagnosing backwardness 
in reading and spelling, another investigator 
has cured children whom no amount of or- 
dinary drill could help. Research of this 
sort, by clarifying the laws of learning in 
special fields, makes it more and more possible 
for teachers to know what they are doing, 
less bearable for them to wear away their 
patience and their pupil's interest by unin- 
telligent drill. 
School windows too often open on 
a forbidding prospect of college walls, with 
no view of the busy street and the open coun- 
try. Concequently all the attention of the 
high school is fixed upon requirements for ex- 
amination,—on what the children "will be 
expected to know.' Preparation for life is 
overlooked in the busy preparation for col- 
lege. Th Lincoln School reverses this. The 
same inclusion of essentials in a broader aim 
is true of the high school as of the elementary 
grades, and it is, in the same way, a matter 
of economy. By teaching what is useful in 
a vital way, the school expects to attain great- 
er accuracy and more intelligence in examin- 
ations than the conventional prep-school. For 
this end the junior high school is made a sort 
of shelter against inclement college require- 
ments, a place where girls and boys of twelve 
to fifteen find out what living on the planet 
earth in the twentieth century involves, and 
what in the variety of human occupations 
they are most fitted for. They study Eng- 
lish, mathematics, general science, social sci- 
ence, and a modern language, because all 
these things are indispensable to a modern 
man or woman. Latin and Greek, always 
the heritage of the few, are pushed out of a 
curriculum which is to enrich living for the 
many. They also have training in art, music, 
and physical education, and in household or 
industrial arts. With this broad background 
they enter the senior high school, ready to 
attack advanced and specialized courses with 
the capability of mature students. They are 
fitted to study subjects, not merely to re- 
hearse for examinations. 
To take up a subject like English or math- 
ematics, and break it up, examine it, and 
make it over to fit exactly the needs and 
interests of most children is on a small scale 
as much of a task as reorganizing the whole 
school. The revision of every course in the 
curriculum is thus in itself an adventurous ex- 
periment. I do not mean that it is incautious, 
—for the Lincoln School treads carefully, if 
fearlessly, on strange ground,—I mean that 
the courses which emerge from the experi- 
ment are new and marvelously interesting. 
Out of the experimental combination of 
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geography, history and civics, for instance, 
has been evolved a social science course which 
gives the essentials of all three in one reason- 
ably articulated study. After a careful sur- 
vey of all the possible materials for this 
course, and long deliberation over their ar- 
rangement, the first curriculum was drawn 
up and taught' from mimeographed texts, 
which were revised each year for three years. 
Then in 1922-1923 the texts were published 
in pamphlet form and sent out to more than 
a hundred co-operating teachers, who used 
them and reported their criticisms. On the 
basis of these criticisms they were revised 
again, and sent out for a second trial this 
year,. By continued research and ex-groups 
studying the old system, the Lincoln experi- 
mentors are making still further efforts to 
perfect their arrangement. When the work 
is finished, they will have the experience of 
other practiced teachers besides their own to 
prove the success of the Lincoln method of 
teaching the most important body of infor- 
mation which young citizens can learn. 
The content of the course is not linear but 
three dimensional. It does not artificially 
disentangle history, geography, civics, but 
deals with topics into which enter all three 
at once. The first seventh grade pamphlet 
is called Town anc^ City Life, beginning, 
that is, with the immediate environment of 
the child, with the plan of his town, the hous- 
ing, public health, food and water supply, 
the schools, recreation, press, population, etc. 
The study is carried on as a survey, for which 
the class organizes into a group with chair- 
man and officers. Then, as it is necessary 
to have a civic laboratory, they draw up bib- 
liographies on towns and cities, write to civic 
organizations for bulletins and literature, 
start scrap-books of newspaper clippings, and 
keep bulletin boards and current magazines 
in the classroom. By the end of the course 
they have prepared enough material in maps 
and plans and graphs to give a community 
exhibit of conditions in their city. The next 
pamphlet deals with key industries in a mod- 
ern nation, the next with the interdependence 
of communities and nations, the last (for the 
seventh grade) with a discussion of the Amer- 
ican people, the race and nationalities which 
make it up, and how they settled the Ameri- 
can continent. The newspaper will never be 
a bore or an effort for the children who study 
thus the problems of their world. They will 
not have to grope for the unrelated facts 
they learned in school, for they are taught 
their facts in the way they need to know them, 
and in a way that lets them understand their 
interest and importance. Here is a course 
without any "directions too much at large." 
This is only one of the many similar ex- 
periments. The method is in every case as 
careful and as broadly conceived. In science 
and mathematics, where more definition is 
possible, it is very exact indeed. But the Lin- 
coln School does not limit its economy to the 
revamping of courses. Education is too many- 
sided for that. It may be true that interest 
is the most profitable factor in learning, but 
it does not follow that compulsion is not some- 
times necessary, and the Lincoln School does 
not carry the interest doctrine so far that its 
pupils learn nothing they do not want to. 
It may be true that there is an unpredictable 
element in every human being which makes 
individual attention necssary, but it does not 
follow that there are some broad laws of gen- 
eral development which it is valuable to know. 
In one room of the Lincoln School, therefore, 
like a court astrologer in his toyyer, sits the 
school psychologist surrounded by her mystic 
data,—tested records of the mentality and 
achievement of each of the four hundred pu- 
pils, files of parents' and teachers' estimates 
of their initiative, leadership, industry and 
other personal characteristics. These records 
not only shed light for the most enlightened 
teacher, they establish consfstant data for 
the science of applied psychology. Since "there 
is no education but life" the extra curriculum 
activities of the Lincoln School are not real- 
ly extra curriculum at all. Councils, com- 
mittees, assemblies, game-clubs, social dances, 
scouts, publications,—all these things have 
their purpose in the broad apprenticeship 
which the children serve, all are understood 
in this relation by the staff. Even the school 
building with its carefully planned equipment 
might be said to have a place in the curricu- 
lum. Of course, parents cannot be left out 
of education. One Monday morning I at- 
tended a parents' study class where fifty moth- 
ers discussed with heat theories of hereditary 
and environmental limitation. These classes 
extend the usefulness of the school, by train- 
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ing parents to classify and to interpret what 
they observe in their children. Other meet- 
ings are held under the Teachers'-Parents' 
Association for open discussion of such topics 
as "the purpose of homework and methods of 
doing it,'' "psychological tests,'' etc.; and the 
school receives a double benefit of confidence 
and criticism,. Even visitors are not neg- 
lected as a source of suggestion. Recognition 
of complexity, systematic open-minded atten- 
tion to every element in the complex—that 
is reasonable education. It is rich and well- 
rounder because it is economical. 
Though the Lincoln School is not the on- 
ly progressive school in the country it is the 
only one which looks beyond itself to the 
whole field of education. Its experiments 
are submitted to the educational world just 
as findings of any scientific laboratory belong 
to science. And though its work is only be- 
ginning, it has already paved a solid path 
toward the ideal that "There is no education 
but life," the ideal, we must believe, of the 
new education. 
Elizabeth Vincent 
ACTIVITIES IN THE SECOND 
GRADE 
THE SECOND GRADE HAS A FAIR 
A PURPOSEFUL activity in the form 
of a fair has just been completed by 
the 2 A grade of the Keister School. 
The beginning was natural, growing out 
of the question, Have you evev been to a 
fair? During the discussion that followed 
a child asked that he might show the child- 
ren some funny tricks he had seen clowns do 
at a fair. Immediately another child sug- 
gested that we play fair. When the teacher 
asked if they were ready to play, a child sug- 
gested that they wait until they could make 
some things for a fair. The teacher asked 
what they would need to make, and the child- 
ren said animals made of clay, stuffed ani- 
mals and cages. 
The next day during the activity period 
the children began their work at the table 
making animals of clay. One child thought 
each one should make a different animal, so 
there would be a variety for the parade which 
they were going to make. 
The group who were going to make stuf- 
fed animals selected the kind of animal they 
were going to make, then cut it out from a 
large pattern made of wrapping paper. Be- 
fore the children could cut theii4 cambric, 
they had to see if the other children thought 
they were ready to go on. In several cases 
children decided that the animal's feet were 
too small or that his body was too fat; the 
children, therefore, knew in the beginning 
what was wrong with their animals. The 
teacher thought several times the children had 
chosen too hard a problem and that they 
would finally get discouraged and give up, 
but they worked hard, sewing the animals 
up and, if necessary, tearing them apart to 
do their work again better. 
The third group, mostly boys, brought 
wood and tools from home and made cages. 
They decided what animals would be put in 
their cages and then got to Work. After 
the cages were builtl the children brought 
paint from home and painted them. Later 
the children decided to put the stuffed ani- 
mals into boxes made of card board and put 
some live animals in the cages which they 
had made. 
The next day one of the children brought 
a pigeon and put him in a cage and one of 
teachers got five baby chicks from the Incu- 
bator factory.—Here the children realized 
they had a brand new problem, to take care 
of these animals. After a conference they ap- 
pointed certain children to feed and give the 
chicks water three or four times a day and to 
see that they were kept warm. 
During work period the children drew 
all kinds of animals and colored them with 
their crayolas. One day one of the children 
drew a pig and underneath him she wrote; 
"Pigs are fat." Then the class made all kinds 
of animals and wrote a story about each. 
Later they decided to make a circus book 
and put these stories in them. After making 
the circus books the children made a parade 
border of the animals left. 
Next the children began practicing for 
their show. They divided themselves into 
four groups with a leader at the head of each 
group. Two of the groups decided to dra- 
